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RATIONALE

The mistaken belief that children grow in listening by merely growing up
1s one which is graduslly changing. Research studiss show that listeming.cun
and should be taught. Unfortunately, listening instruction for most children
is an incidental affair. Quite often, a student is admonished %o "pay atten® . -
tion® or "listen carefully”. COnseqnent]ytoomduldrmarabearingm
are not really listening.

Time and time again it has been proven that listening cannot be con-
sithroduanamwhidlisnamallydovalmed. With the bombardment
of radio, television, tapes, and records, interests and emphasis has shifted
fronread:l.ngbackto]isteningtoaeonsiderabloextart. We are suddenly
realizing, however, that more and more of our students are unable to eveluate
what they listen to as we had assumed.

Traditionally, administrators and school boards teni to want to be able
tommdmlmtethomwmehareapartofonrschoolprogrm.
Since listening is an area which tends to be difficult to measure and evaluabe
concretely, some sdxoolsystemfromuponitasanacceptablapartintoday's
curricilum. On2 of the difficulties has been the lack of instrument to
adequately measwe and evaluate listening. A pioneer effort in this field was
the standardized BROWN-CARLSEN LISTENING COMPREHENSION TEST. This test,
which is used at the high school level, contains sub-tests labelled as mea-
sures of (1) immediate recall, (2) following directionms, (3) recognizing
transitions, (l) recognizing word meanings, and (5) lecture comprehension.

The other well-known attempt to measure listening skills is the STEP
Listening Test part of a battery of achisvement tests which is available in
different forms for different grade levels. Criticisms of the test include
the fact that it is a mixture of reading and listening.

A second major factor which has caused teachess to neglect listening is
the over-crowded school curriculum. Many teachers feel that there is no time
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to add siccher subject. In fact, ja spite of the importance of listening,
apparently no authority advocates the sddition of listening as another
course to the elementary curriculun.

The language arts areas are constantly used media which can be
enlarged and/or refined on the pupil's level through experiences in using
them. Listening, as Go other language arts areas, need a content in vhich
to operate effectively. Although there are understandings to be developed
and procedures to be learned in listening, it is not a subject per se.
Just as a pupil does not read reading, or write writing, he does not listea
1istening. %“hen a pupil reads, writes, or listens, he must read, vrite
or listen about something. Teachers need to assume the responsibility for
providing methods which vill increase listening skills. As a result,

students will not only learn by listening but listea to learn.
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THE LISTENING ENVIRONMENT

Most teachars realisze that there is an art to teaching listening just
as there is to teaching another subject area. The gemeral climate of the
room, the arrangement of tables and/or chairs, the appropriatness of the
material, the interest of the listener, and the skill of the teacher are
all very important factors in the listening environment.

Blake (3) listed a coie for teachers of listening.

As a Teacher of Listening I Shall:

1. be a good lis%ener myself

2,

3.

L.
5.

6.

7.

8.

9.

11.

#se a classroom voice (relaxed, unhurried, non-threa , varied
tones) and facial expression (sincere, expressive, varied) that
promote accurate listening.

fnitiate activities with interest levels of the students in mind;
e.z. make things so interesting children will want to listen.

get everyone's attention before speaking

teach children that directions, instructions, and cther types

of information-giving will be stated only mnce

encourage my students to listen to each others! contributions;
@.g., do not repeat a statement, answer or remark a child gives.
ask many questions that require more than a "yes" or "no" or other
short answers

take time to listen to my students before and after school as well
as during the school day

teach listening all day long in comnection with other subject
areas

create an emotional and physical climate conducive to good
listening

establish with my students the purpose for which they should

1listen to each activity
- 3 -




12,

13.

.

15.

17.
18.

19.

20,

bomu-prcparodforthouurialtobotmghtwthowuﬁuu
to be directed
vary my classroom program to provide a variety of listening
experiences; 6.g., taps recorder, records, sound films and film~
strips, language master, discussions, debates, individual and
group reports, dramatic activities, demonstrations, group sork,f
postry, music, descriptioms, etc,
teadlwmutheimoﬂaneoandnlmotbeingagood
listener
mmetmtmuuamh,spmdmmumgﬂmn
in any other comrunication skill
be aware of the seating arrangement in each listening activity;
€.g., have students with a listening disability sit nsar to me
help my children to set up standards for effective listeming
teach my students to develop an awareness and appreciation of
sounds
build a program in which listening skills are consistently taught
and practiced; e.g., interpreting unknown words through context;
noting details; following directions; finding main and sub-
ordinate ideas; detecting clues that show the speaker's trend
of thought; evaluating an expressed point of view in relation
to facts, propaganda, and previous learnings; making valid
inferences
teach my students to form desirable listening habits; e.g., self
discipline (disregarding of distractions and manmerisms of
speaker); mental curioslty(asking questions about what has been
heard); critical analysis (truth, logic sequence); listening
for different purposes (appreciative, analytical, informative,
recreational, responsive, marginal); courtesy to the speaier;
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non-emoctionalism (£ind somsthing interesting in the subject.
and the speaker, withhold opinion until speaker has finished);
notetaking; using the differential between thought speed and
speaking speed.




STAGES IN LISTEMING DEVELOFPMENT

There are various stages or levels of listening. Many students will
be discovered who represent each of these stages. Dechant (7) has listed

these stages as follows:

1.

2.
3.

b.
Se

6.

Te
8.

Little conscious listening except as the student is directly and
personally concerned with what is being presented

Basily distracted by pec, 16 and things in the enviromment

Half listening while holding fast to own ideas and waiting to insert
them at the first opportunity

Listening passively with apparent absorption but little or no reaction
Iistening, forming associations, and respanding with items from his
own experience rather than reacting to what is presented

Listening and expressing some reaction through questions or comments
Listening with evidence of genmine mental and emoticnal participation

Iistening with real meeting of minds




WHEE TO TEACH LISTENING

Good listening habits can be developed through normal sitiations : |
that may arise during a regular school day. The following situations present
varied opportunities for the teacher to give direction and emcourage the
development of listening ability:

Dictation

Postry
Choral reading

Class discussions

Oral book reports

Puppetry

Sharing experiences

Oroup .discussions

Discussing field trips

Planning for holiday presentations

Storytelling
Making amnouncements and introductions

Role piaying

Informal conversation

Giving directions
Committee reports

Using the tape recorder
Dramatic plays

Oral reading 'x
Talking on a topic ~
Answering questions
Telephone, piano, television

-7 =
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skills.

1.

2.

k.

S.

6.

HOW T0 TEACH LISTEMING SKILIS

Recent literature is replete with techniques for teaching listening

Dechant (7) enumerates only some of these, and in each instance

pointaoutthomncatimthatthemrdsoﬁnhaveintheteacungot
reading.

With eyes closed the child leams to make gross discriminations,
forexamlo,boweanatapofanﬂer,aknod:mthodoor,achp
otthehanda,orafootstep This is the first step in developing
the child's auditory diamd.mtion skill and is necessary for
proficiency in phonics.
momdxerdemnstmteshwtouhaamnwy. He gives the
ﬂncﬁmmmmwmuhmsmttomﬁasmm
toy. He asks scme child to repeat the directions and checks the

activi‘byofeaehdmdtoseethatﬁedesireddirecﬁmsmfonw-

od., This activity teaches theabintytotonwathought_seqmoo,
a skill needed for successful reading comprehension. |
vhen teaching the discrimination between right and left, the teacher
gives the directions orally, such as: "Raise your left hand"; "Put
your right foot forward." This exercise, besides developing comp~
rehension, also prepares the pupil for the left-to-right progression
mmdingbyteachingthedismumbemlaﬁandright.
The pupil listons forthamiqideaofaparagraph, story, poem or
talk., This prepares them for reading for main ideas.
The teacher reads a poem or short story and asks for a title for
the story or a poem. This is another exercise in reading for the
main idea,
The teacher administers tests orally. This exercise teaches follow-
ing directions, comprehension, and critical 1istening. Criticel
-8 =
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Te

8.

9.

listening prepares the pupil for critical reading later.
Pupils prepare short talks on a favorite topic. Other pupils should

be ready to state the organisation of the talk. This exercise teaches
the skill of listening and reading for organisational pwrposes.

The teacher reads a short paragraph containing a sentence or two that

. aré hot in hiomofty with the’ context. He may reed aiterisis that omit

evidence, that are based on false premise, or that are not logically
organized. The pupil mey be asked to discriminate between fact and
fiction. He should learn to detect propaganda in advertising, in
neuspaperacooun‘hs,andineum,andheahouldleamtommror
implied meanings. Later it is hoped he will apply theee critical
skills in reading.
nwpupuuamstomtenfor"mgmgedgnmwmhm'ﬁr-h'
"there are several ways," "furthermore,® "several suggestions are
or "on the other hand."” In reading, he needs to look for similar

language signals..




nns,ncrmrmmmclsmnm

mronmmamﬁmmmmmmwoaum
m"m&dupmmmmmmgthatmbeprm&duaput
ofaregnlarchssadwdnh,grmpprojecta,mdmitsofwwka Not all
mwmmmormmmm,mmmotw-
will reach the same levels of listening proficiency. The teacher must begin
nwmmummgsmmmmmwmmlwmm@-
est, Somoftlnahmthatmrqumdforwnm;m:

A. listen for Pleasure and Appréciation 3
1. wkaboubtmngathey'veheardmtbevaytosdmol.

2. Listen to a story for pleasure.

3. Talcaanatam.ngexmionandtalkabouhvhattheyhoard. Make
a 1list of the sounds.

L Setupstandardsfornateningmmarsandgoodlistenera.

S. Have a discussion of sounds at home, at school, on the street,

on a farm,
6. listen to music to identify different instruments.
Te Hstentoanausmgandmpeatthestoxythatthesangtens.

8. Iisten to solve a riddle.
B. Listen to Follow Oral Directions

1. Follow directions in games such as 1Simon Says."

2. lListen for word meanings. Exalple-l.ietencaremmtoseeif
yoneanﬁndthewordthatmansfr:lghtenedinthisparagraph.

3, listen to the sound of words. (BEx.) Say the word thumb softly.
Vhatdoesywtmgmdouhenyousaythemrd?

L. Listen to directions for playing a game and repeat them while
seated before the game is begur.

E S. Give new students dirsctions for doing things at school, such as

-10-




C.

D.

puttirg away materials and leaving the room for a fire drill.

6. Listen to directions for naking a class scrapbook.

7. 1isten to first-aid directicns on how to apply a tourniquet.

8. Iisten carefully to take an oral message to the principali's office.

Iisten to Find the Main Idea

1. Listen to ihe teacher read a story or a poem, What is the story or
poem about? Is the story about a horse, about cars, or about a
little old lady?

2., Ask your classmate-to make up a story. You give the story a title,

3, Discuss titles for charts the class has made on the trip to Ocean
World. Choose the best title for each story.

listen to Remembor Details

1. Find details in stories to prove answers to questions. "What kind
of fruit did Pather buy at the store?® "How do you know?® "ihy didn't
Father buy the apples?"

2. Have a class discussion and review what was said. An opening question
may be, "Were you careful riding your bicycle to school?® "How
were you careful?" After the discussion the teacher might say,
myou told me five ways that you were careful riding your biko. .
Let's nama them"

3, Listen for a specified number of details. The teacher may say: *This
poem w111 tell about five animals that walk. IListen for all five |
ol them."

u#g for Sequence
1. Talk about words that tell time and arrange them with proper sequence.

2. &hdt}mmrdaft:maveryshorbstorysgch.as: Icamtogchool
w!;'.'mwémnobodym'ﬁﬁ;rom: hra%Ihmgm'wcoat.“!hen.
I looked at a book. After that I sharpened my pencil. Finally Alice

came in,
-11-




3. The teachars tells a short story to the class. She makes nusber
cards for each incident that happened. She pesses out the number
cards to the students. The student who has the card nusber 1 tells
the first thing that happened. The student with card number 2 tells
the séccnd thing that happeped and so on until all cards are used.

k. listen carefully, then follow these directions in order: Write
the mmber 5 on the board. Put a 2 below it. Put a - sign in j
front of the 2, Draw a horisantal line under the nmmbers and work |

the example.
F. Listen to Differentiated Assignments (2)
1. Before you begin to read the story aloud, give the directions:
I am reading you a funy, fantastic tale by Dr. Seuss. "The
500 Hate of Bartholomew Cubbins. "Listen to the steps in tho develop-
ment of thé story, -and Temember overy detail yau can. Pay paiticular

attention to_how.Bartholomew.acted as he got each new hat.

AFTER READING DIRECTIONS: Each of you is to work alone in the

activity to which you are assigned. As soon as your name is called,

listen carefully for your directions.

1. Group A cansists of John, Jim, and George. Group A's job is
to think of an adventure concerning hats that a modern Bartholo-
mew Cubbins might have, and write that adventure into a story in

- - pencilon theme paper, Do not wait to listen to the directions
for the other groups.

. 2. Group B. Bill, Martin,.Roy. Protend to.be newspeper rerorters,
either in the small town where Bartholomew lived or in a nearby
city and write up a newspaper account of the hat epixode for
the paper they work for, either a humorous or deadly serious
accomnt, {Giften children who like to write have a "whale" of

-12 -




G.

a time with this type of assignment.)

3. Oroup C. dJane, Betty, and Marie. Protend that this episode
Wwawl-mmmmmdofmm-
and design in water colors the various girls®‘hats that might
have 1landed on Barbera's head. Keep your designs under cover
so that we'll have dozens of differemt ones.

e Oroup D. Janet, Mary, Helen and the rest of the girls. Rewrite
thestoryofthBSG)&tawithBarbaraaatheglrlheroinﬂ,

changing the story in any wey that they like.

Listen for Individual Assignments

The next five suggested poems are in the reading series:

The Sounds of Language by Bill Martin, Jr.

1. Read "his is Halloween" by Dorothy Brown Thompson. (p.69)
Sounds of Laughter. Assignment: Select your favorite words

and expressicns from the poem and use them in a creative story
or poem of your osm.

2. Read the rhythmic story "The House that Jack Built" (p. 6h)
Sounds Around the Clock. Assignment: Draw sequential pictures
of the house that Jack built and each thing in the house. The
first picture would be a house, the second picture the malt, the
third picture the rat and so om.

3. Read "Paul Bunyan". by Arthur S. Bourinet, Sounds of a Young - -
Hunter. Assigmment: Write a short paragraph in your own words
describing how Paul Bunyan looked and what he did.

4. Read "Lone Dog" by Irene Rutherford Mcleod, Sounds of a Distant
Drum, (P. 117). Assignment: Write s short paragraph that
describes each Iind of dog that is mentioned in the poem.

-13 -




H, listen tc Dramatise

1. Read Let's Go Cauping by Billy N. Fope. Pretend that you are
making a camp fire. Pretend you are gathering wood, etc.

2, Readl_gggngolmialmgbyJohmJohnm. Pretend that
yonarethovﬂ]ageb]acknith. Act out some of the duties of
the blacksmith.

3. Read A Fox Story by Allan Sollers. Write the story in the form
of a play. Choose classmates for the different parts. Present
the play for another class.

k. Dramatize this short paragraph.

“A 1ion paced slowly back and forth in its cage. Suddenly he
stopped stock-still and listened. Then he sniffed the air. Then
hegmalowgrowlandlaydmmmtbefloorofhiseage."
Assigmment: Pretend ts be the animal and act out what I have

readinthemctorderthatlreadit.

I. listen to Analyse (2)
1. Analyzing oral repcrts: There are varieus approaches to listen-

ing to analyze oral reports:
(a) To answer questions the speaker has prepared
(b) To 1list the points the speaker made
(c) To write a short summry of the points made
(d) “To determine what made the report jnteresting or what would
have made it more interestiing
2. Analyze what makes a joke furny. Tarn to Chapter Twelve page
1493 and analyze what makes the children's stories in that chapter
Pumny s
1. Unexpected ending

o -




Grandmother, oouingm;pec%odhupmhor eight year-old grandson 1

beatinguithalargospgnonanomtumeddiahpan: “Hesvens! Is all

tBat noise necessary, Roger?"” 1
"Iim entertaining the babyi® js
mhere is the baby?"

40h, she's under the dishpan!®,




EVALUATION

mefonouingqnestionsareauggestedasgnidestoﬂmteacherin

evalnating the listening growth of students.
1. Does he enjoy listeming to materials on his own level of maturity?

2,

3.
L.
5.
6.
7.
8.

9.

10.

Does he listen to get information,to follow directiomns, to respond
to questims?

Does ha listen thoughtfully, making associations with what he hears?
Is he able to talk about what he hears in a rational manner?

Is he appreciative and considerate of the speaker?

Does he listen to a story or a speaker until the end?

Is his span of listening attention increasing?

Is he developing in ability to ge$ the main idea in what he hears,
to remember details, to use context clues, to follow sequence?

Has his reading ability increased as his listening skills have
increased?

Is he able to take dictation of words, phrases, sentences or

paragraphs?
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